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Introduction
Quality assurance and enhancement (QAE) 
at the module level are designed to ensure 
continuous improvement to it and to 
ensure that the steps taken to 
continuously improve it lead to positive 
effects on students’ learning and 
performance in it, and the achievement of 
its intended learning outcomes. This 
Framework for Quality Assurance and 
Enhancement at the Module Level 
(hereafter abbreviated to the ‘Framework’) 
is designed to ensure coverage of key 
elements of a module, to ensure that these 
are evaluated, that evaluation leads to 
subsequent intervention, and that the 
subsequent intervention leads to 
improvement in the programme and 
students’ performance. Coupled with this 
is the recognition that judgements and 
evaluation should be evidence-based and 
evidence-informed. 

This document provides a framework for 
addressing QAE for each module at the 
University.  The Framework comprises 
seven sections: 

1. Scope of QAE at the module level 
2. Module documentation 
3. Alignment of the module 
4. Module elements 
5. Module monitoring and review  
6. Module enhancement and 

development 
7. Quality assurance and enhancement 

Each of these areas of focus is addressed in 
this document. 

Each of the seven section considers: 

(i) what arrangements there are for 
quality assurance and 
enhancement; 

(ii) how effectively these are operating; 

(iii) how these are monitored, reviewed 
and evaluated; 

(iv) what evidence is gathered for 
quality assurance and 
enhancement on the module; 

(v) how the evidence is used for 
monitoring, review, evaluation and 
development of the module; 

(vi) what criteria and evidence are used 
for judging the quality of the 
module; 

(vii) what action is taken on the module, 
and by whom, as a consequence of 
the monitoring, review and 
evaluation of its quality assurance 
of the module; 

(viii) what impact the quality assurance 
is having on module improvements 
and student achievement and 
performance, and how the module 
assures itself of this (i.e. based on 
what evidence). 

The progression here is evidence-based 
throughout, and moves through a series of 
stages for each element of the module: 

Stage 1: Identify the criteria and evidence 
to judge the quality and QAE for the 
element of the module in question. 

Stage 2: Using these criteria and evidence, 
judge the quality of the module element in 
question. 

Stage 3: From these judgements, indicate 
plans made for action to improve the 
module. 

Stage 4: Identify what actions have been 
taken. 
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Stage 5: Judge how well the actions taken 
to improve the module have been in 
improving the module (and where) and 
students’ performance and achievements 
in the module, and based on what evidence 
and criteria. 

The QAE work here is, thereby, outcome-
oriented, with impact on the module and 
students’ performance as key elements.  

For each section of the Framework, the 
QAE requires evidence-based judgements 
to be made on the quality of the 
element/item in question, based on 
criteria that are stated by the module and 
its staff, leading to the planning and 
implementation of action for 
improvement, and the effects of such 
action on the module itself and on 
students’ performance and achievements 
in it, i.e. to demonstrate, with evidence 
and criteria, that ongoing monitoring, 
review and evaluation lead to 
interventions and continuous 
improvements. Throughout this 
Framework, the phrase ‘based on what 
evidence and criteria?’ is used to ensure 
that judgements of the quality of the 
elements/item in question are made on 
transparent and stated criteria and on 
evidence to come to judgements based on 
these criteria, i.e. how does the module 
assure itself that its quality and QAE are 
what they claim to be. 

The Framework for Quality Assurance and 
Enhancement at the Module Level is nested 
within, and aligned to, the University’s 
Framework for Quality Assurance and 
Enhancement and the University Framework 
for Quality Assurance and Enhancement at 
the Programme Level, and it is advisable to 
refer to this latter in addressing the QAE at 
the module level.  QAE at the module level 
are, in turn, aligned to the University’s 
strategic development plan, Graduate 
Attributes, strategic objectives, those of 
the Faculty and the programme.   

This document is designed to ensure that 
the module: (a) is of international quality; 
(b) meets external benchmarks, the 
demands of the society of Macao and 
beyond, the needs of students and 
stakeholders; (c) conform to the laws and 
requirements of the Macao SAR and its 
offices; and (d) are continually being 
reviewed, developed and improved. 

The responsibility for ensuring the quality 
of each module resides with, and is shared 
between, key stakeholders, including, but 
not limited to, the Dean, Department Head, 
Programme Coordinators, academic staff, 
support and administrative staff, students 
and external parties.  A key element for 
effectiveness is communication between 
all the relevant parties, leading to action 
for continuous improvement and 
monitoring. 

 
How to navigate this document 
The layout of this document is thus: each 
section contains one or more opening 
paragraphs, followed by examples of 
suggested questions that can be asked of 
the module, set out in table form.  In 
several cases the tables also include 
suggestions for indicators and evidence. 
The intention here is to prompt 

questioning and consideration of the kinds 
of evidence and criteria that feed into 
ensuring quality assurance and 
enhancement at the module level.  The 
questions in the tables are intended to be 
guides for developing and acting on, and 
improving QAE, rather than being 
compulsory. 
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1 Scope of Quality Assurance and 
Enhancement at the Module Level 

In order to do justice to the scope of each 
module and its effects, the Framework is 
designed to ensure that each module 
should address the following: 

1. Module documentation  
• Documentation for different 

parties and stakeholders 
2. Module contents 

• The main areas of focus of the 
module and what it is about 

3. Judgements of quality in that area 
• Judgements of overall quality and 

effectiveness in each of the areas 
• Evidence and criteria for making 

such judgements 
4. Strengths and weaknesses in that 

area 
• Identification of strengths and 

weaknesses in each of the areas 
5. Quality assurance practices in that 

area 
• Practices for monitoring and 

reviewing the quality in each of the 
areas 

6. Development and improvement plans 
in that area 
• Plans for interventions and staff 

development to improve the 
quality of the module 

• Actions taken for improvement, 
and implementation of plans made 
for improvement, and their effects 

7. Effects, impact and outcomes of QAE 
on the module and students' 
achievement 
• Judgements of outcomes of 

monitoring, review and evaluation 
on interventions for improving the 
module 

• Judgements of outcomes of module 
monitoring, review and evaluation 
on student achievements, learning 
and performance 

8. Staff development for improvement in 
that area  
• The provision of, uptake of, and 

effects of staff development in 
each of the areas 

The Framework ensures that QAE at the 
module level has a suitably wide scope and 
that this is addressed in reviewing and 
judging the module.  This scope addresses 
input, process, monitoring review and 
evaluation, and outcome factors, building 
in evidence-based review and evaluation 
that impacts on module development and 
improvement which, in turn, impact on 
student achievement and performance, 
and staff development.  

Monitoring, review, feedback, evaluation, 
development and continuous 
improvement at the module level, require 
attention to the following, with evidence 
provided:  

• current strengths and weaknesses in 
the area in the module; 

• future directions for the area in the 
module; 

• key challenges and prospects for the 
area in the module; 

• key opportunities for developing the 
area in the module; 

• monitoring, review and evaluation of 
the module and its contributing 
elements; 

• planning for developments and 
improvement in the module. 
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For introducing the specifications and 
constituents of each module, it is 
important to provide introductory and 
background material, for information.  
This includes, but is not limited to: 

• Title of the module 

• Introduction to, and overview of, the 
module 

• Key features and (distinctive) 
characteristics of the module 

• Public information, which is accurate 
and up-to-date, about: 

a. the module 
b. the staff team for the module 
c. the module leader and contact 

details 
d. module teachers' contact details 
e. the module's main aims, objectives 

and ILOs 
f. the module's main contents  
g. teaching, learning and assessment 

on the module 

• Rationale for the module: 

a. reasons for the module 
b. key principles of the module and 

ideas behind it 
c. expected benefits from the module 
d. how the module is outcome-

based/outcome-focused 
e. how the module fits into the 

overall programme 
f. what the module seeks to achieve 

for its students 
g. what the programme seeks to 

achieve for potential employers 

• How the module meets the needs of 
students and stakeholders 

• Medium of instruction and how this 
operates 

• Number of students in each year 

For reporting the impact/effects/outcomes 
of the module, it is important to comment 
not only on the contents of actions taken 
to develop and improve the module and its 
teaching, learning and assessment, as a 
result of monitoring, review, feedback and 
evaluation at the module level, but to go 
beyond these to reporting on the effects 
and impact of these on the module on the 
students’ learning, achievements and 
performance, and on staff development, 
i.e. to be outcome-focused and to be 
supported by evidence. These can include, 
but not be limited to, for example, 
students’ achievement of, and 
performance in: 

• Academic standards 

• Acquisition and use of knowledge, 
skills and attitudes 

• Graduate Attributes 
• Placements and internships (where 

relevant) 

• Employment and employability 
• Career preparation and development 

• Preparation for other parts of the 
programme or further study 

Reporting on the impact/effects/outcome 
can also address, for example: 

• External involvement in the module 
(where relevant) 

• Student engagement and involvement 
in the module 

• Appeals and complaints 

• Student satisfaction and feedback 

It is important, for programme monitoring, 
review, evaluation, subsequent 
intervention and its effects on the module 
and students’ learning and performance, 
that the scope of the module’s QAE is 
comprehensive and inclusive. 
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2 Documentation 
For this element of the Framework, QAE 
for the module should reference: 

• All the programme documentation, 
handbook and public information 

• Internal documentation for the 
module, i.e. that which is for staff and 
students 

Table 2.1 indicates some questions that 
can be used in addressing QAE for the 
module with regard to documentation and 
its effects on the module and student 
outcomes. 

 

 
Table 2.1: Documentation and its effects on the module and student outcomes 

Specific questions 

1. How does module-related documentation impact on the students' learning and achievement on 
the module, and based on what evidence and criteria? 

2. How effective is the module-related documentation in impacting on students' performance on it, 
and based on what evidence and criteria? 

3. What University policies and documentation impact on the module, how, and with what effects 
and outcomes on the module?   

4. What evidence is used to make judgements concerning the effects/impact/outcomes of the 
policies on the module? 

5. How are the impact, uptake, and outcomes of the documentation on students' learning, 
achievements, performance, outcomes and standards assessed, monitored, reviewed, evaluated 
and improved? 

6. What evidence is used to judge the effects/impact/outcomes of the documentation on students' 
learning, achievements, performance, outcomes and standards? 

7. What information on the module is available to student and stakeholders, and with what ease of 
access, and through what media? 

8. What action is taken by the module coordinator and module staff (where there is more than one 
teacher on the module) for reviewing and improving the impact of documentation on students' 
learning, achievements and outcomes? 
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3 Alignment of the Module 
For this element of the Framework, QAE 
for the module must be clearly aligned 
with the University’s, Faculty’s and 
Department’s / School’s / Institute’s / 
Centre’s mission, vision, strategic plan 

and Graduate Attributes, and within their 
capability and financial means for further 
development.  Alignments must be with 
factors that are external and internal to 
the module (see Figure 3.1).

 

Figure 3.1: External and internal alignment of the module 

   
 

Figure 3.1 indicates that external 
alignment means external to the module, 
i.e. it includes the programme, University, 
Faculty, University levels as well as 
outside parties to the University.   

With regard to internal alignment: 

• The intended learning outcomes of 
the module must be aligned with the 
aims and objectives of the module. 

• The curricula and contents (e.g. 
knowledge, concepts, skills, attitudes, 
competencies) of the module must be 
aligned with the aims, objectives and 

Intended Learning Outcomes (ILOs) 
of the module. 

• The teaching and learning strategies 
must be aligned with the aims, 
objectives, ILOs and contents of the 
module. 

• The learning resources must be 
aligned with the aims, objectives, 
ILOs, contents and teaching and 
learning strategies of the module. 

• The student support (academic and 
otherwise) must be aligned with the 
aims, objectives, ILOs, contents of the 
module. 
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• The assessments must be aligned with 
the ILOs of the modules. 

Evidence-based explanations should be 
provided of how such alignments take 
place and are assured. These include:  

• an indication of what is being aligned 
with what, and how that alignment is 
assured, with evidence provided; 

• a statement of actions arising from 
the evaluation of the alignments. 

Table 3.1 indicates some questions that 
can be addressed in addressing QAE with 
regard to the alignment of the key 
constituent elements of the module to 
internal and external factors. 

Table 3.1: Alignment in the module 
Specific questions 

1. How, in what respects, where and how well is the module aligned to the mission, vision and 
strategic development plans of the University, the Faculty and the Department, and based on 
what evidence? 

2. How, how well, and where is the module aligned to, and embodying the Graduate Attributes of 
the University? 

3. What evidence is used to make judgements concerning how effectively the module is aligned to 
the Graduate Attributes of the University? 

4. How and how well is the module aligned to the aims, objective, Intended Learning Outcomes of 
the programme, and based on what evidence? 

5. How, how well and where does 'internal' alignment of the elements of the module take place (e.g. 
aims, objectives, intended learning outcomes, content, pedagogy, resources, assessment), and 
based on what evidenced and criteria? 

6. What are the effects of such alignments on the module, students' performance and staff 
development, and based on what evidence? 
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4 Module Elements 
For this element of the Framework, QAE 
for the module should address key 
elements of the module. These comprise: 

4.1 Aims and objectives of the module 

4.2 Intended learning outcomes of the 
module 

4.3 Distinctive/particular features of 
the module 

4.4 Leadership, management and 
coordination of the module 

4.5 Staffing of the module (including 
Visiting Academics) 

4.6 Scheduling of the module 

4.7 Administrative support on the 
module 

4.8 Equality, diversity and inclusion on 
the module 

4.9 Standards and benchmarking 

4.10 Module contents  

4.11 Teaching and learning on the 
module 

4.12 Supervision (capstone projects, 
dissertation, theses) for relevant 
modules 

4.13 Internship modules (where 
applicable) 

4.14 Assessment 

4.15 Student engagement, involvement 
and voice 

4.16 Student progression 

4.17 Student support 

4.18 Engagement with communities in 
the module (where appropriate) 

4.19 Learning resources 

4.20 Employment and employability 
from the module 

4.21 Feedback and evaluation on the 
module 

4.42 Information and communication 
on the module 

Each of these elements is introduced in 
the following pages. 

Each module must have one or more 
statements of the following: 

• A syllabus 
• How different elements of the module 

contribute to the overall ILOs 
• How the module addresses the 

University's Graduate Attributes 
• Actions arising from the evaluation of 

the module's elements 
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4.1 Aims and objectives of the module 

For this element of the Framework, QAE 
for the module should ensure that the 
module has a clear and comprehensive set 
of aims and objectives.  These must 
demonstrate comprehensiveness, 
realism/practicability, specificity, up-to-
dateness, appropriacy for the curriculum, 
and ensure that they relate to local, 
regional, national and international 
trends and benchmarks.  The specific 
objectives of the module should be stated.  
It is suggested that there be no more than 
four or five main aims and no more than 
four or five key objectives.  Consideration 

should be given to having SMART 
objectives.  The aims and objectives of the 
module must be aligned with the 
University’s/Faculty’s and Department’s 
vision, mission, strategic plan and 
Graduate Attributes, and the aims and 
objectives of the programme.  Where 
relevant, the module’s aims and objectives 
should meet the requirements of 
professional bodies. 
 
Table 4.1 indicates some questions that 
can be addressed in addressing QAE with 
regard to aims and objectives.

 
Table 4.1: Aims and objectives in the module 

Specific questions 

1. What are the module's overall purposes, aims and objectives, and why were these aims and 
objectives decided upon? 

2. What makes these aims and objective distinctive? 
3. How, in what respects, how well, and where are the aims and objectives of the module aligned to 

the mission, vision and strategic development plans of the University, the Faculty and the 
Department, and the aims and objectives of the programme, and based on what evidence? 

4. What are the effects of such alignment on the module, students; achievements and performance, 
and staff development, and based on what evidence? 

5. How, how well, and where is the module aligned to the Graduate Attributes of the University, 
and based on what evidence? 

6. Are the aims and objectives up-to-date and valid?  What evidence is used to make judgements 
concerning whether the aims and objectives are up-to-date and valid? 
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4.2 Intended learning outcomes of the module 

For this element of the Framework, QAE 
for the module, the module should set out 
its Intended Learning Outcomes (ILOs).  
These should indicate the intended exit 
competencies, knowledge, 
understandings, skills and attitudes, i.e. 
what students should know and be able to 
do as a consequence of the module.  The 
module and its ILOs should demonstrate 
alignment to those of the programme.  The 
ILOs at the module level should indicate 
how recently they have been reviewed or 

amended.  The ILOs of the module must be 
aligned with the University’s/Faculty’s 
and programme’s vision, mission, 
strategic plan and Graduate Attributes, 
and with the module’s aims and objectives.  
Where relevant, the module’s ILOs should 
meet the requirements of professional 
bodies. 

Table 4.2 indicates some questions that 
can be addressed in addressing the QAE 
with regard to ILOs. 

 
Table 4.2: Intended learning outcomes of the module 

Specific questions 

1. How well does the syllabus and content of the module support its intended learning outcomes? 
2. How well do the intended learning outcomes identify what students should know and be able to 

do upon successful completion of the module? 
3. How, in what respects, where and how well are the intended learning outcomes of the module 

aligned to its curriculum, and based on what evidence? 
4. What are the effects of the alignment of the intended learning outcomes with aims, objectives 

and contents pf the module, and based on what evidence? 
5. How, how well, and where are the intended learning outcomes of the module aligned to the 

Graduate Attributes of the University. And based on what evidence? 
6. Are the intended learning outcomes up-to-date and valid, and based on what evidence? 
7. How far, and in what respects are the intended learning outcomes linked to each year of the 

module? 
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4.3 Distinctive features of the module 

For this element of the Framework, QAE 
for the module should identify any 
distinctive, possibly unique, particular 
features that separate it from other similar 
modules either in the University or in 
other higher education institutions in the 

region, and indicate why the module has 
these distinctive features. 

Table 4.3 indicates some questions that 
can be addressed in addressing the QAE 
with regard to distinctive/particular 
features of the module. 

 
Table 4.3: Distinctive/particular features of the module 

Specific questions 

1. What are the distinctive/particular features of the module, and why have these? 
2. How responsive to the needs of external stakeholders are these distinctive/particular features of 

the module? 
3. How well do the distinctive/particular features of the module link to its intended learning 

outcomes, and based on what evidence? 
4. What are the effects of including distinctive/particular features of the module, and based on 

what evidence? 
5. How, how well, and where are distinctive/particular features of the module aligned to the 

Graduate Attributes of the University, and based on what evidence? 
6. How do the distinctive/particular features of the module contribute to its quality and academic 

standards?   
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4.4 Leadership and management of the module 

For this element of the Framework, QAE 
for the module should include the 
leadership, management and staffing 
team arrangements for the module. These 
should be set out clearly, including 
leadership and management 
responsibilities, management information, 
and actions arising from the evaluation of 
this element.  The module should have 
leadership, management and staffing to 
ensure satisfactory and secure academic 
standards, procedures, conduct and 
outcomes, to ensure that the aims, 
objectives and intended outcomes of the 
module are realized.  

The module should have an appropriate 
team (if there is more than one teacher) 
which is functional and which ensures the 
viable and sustainable development of the 
module on an ongoing, high quality basis.  

The module teacher(s) should have 
suitable mechanisms and procedures for 
monitoring, developing and ensuring 
sustained and sustainable high quality of 
the work in the module, matched, where 
appropriate, to external standards.  This 
includes ensuring that staff and student 
quality are appropriate for the work of the 
module, that the module is responsive to 
external and community demands, 
standards and requirements, and that 

evaluation of its work is linked to 
development work.  Module team 
members must have a system in place for 
the formulation and implementation of 
effective teaching, learning and 
assessment policies and practices to 
ensure the quality of the intended learning 
outcomes. 

The QAE should address: 

• Details of the leadership, 
management and staff team of the 
module 

• Health and safety on the module 
• Ethical matters relating to the module 
• Leadership and management of the 

module development 
• Leadership and management of staff 

development for the module, 
including scholarly research, 
development and innovation 

• Leadership and management of the 
module monitoring, review and 
evaluation 

• Actions arising from the evaluation of 
leadership and management of the 
module 

To address these, Tables 4.4.1 and 4.4.2 set 
out some questions that should be 
addressed in QAE for the leadership and 
management of the module. 
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Table 4.4.1: Responsibilities for the module development and management 
Specific questions 

1. Who leads and manages the module, and who teaches on it? 
2. How is information used to improve the module? 
3. What student representation is there on the module? 
4. What external and internal review and quality assurance take place of the module? 
5. What are the current and future directions for the module's development? 
6. What are the key challenges, prospects and opportunities for the module's development? 
7. How effective are the leadership and management of the module, and based on what evidence 

and criteria?  

 
Table 4.4.2: Strategic planning for the module 

Specific questions 

1. What are the forward planning and future directions for the development of the module, how 
and how well are these done, and based on what evidence? 

2. How does the leadership and management of the academic planning take place on the module? 
3. What are the module's targets and time frames for improving the module and student 

performance in it, and what is the impact of these? 
4. What are the success criteria and indicators used on the module to demonstrate that it is 

successful and is improving? 
5. What staff development for staff is there for the module? 
6. What are the key challenges, prospects and opportunities in the forward planning for the 

module? 
7. What consultation policies and engagement with employers and professional bodies take place 

on the module? 
8. What are the ILOs and their articulation to assessment tasks? 
9. What mapping takes place of Graduate Attributes and their embedding into the module? 
10. What systematic review of the module takes place, against requirements and guidelines? 
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4.5 Staffing of the module 

For this element of the Framework, there 
should be a sufficient number of academic 
staff with appropriate qualifications, 
expertise and experience to provide and 
promote effective teaching, learning 
research and educational services on the 
module.  The module members must have 
a demonstrable, sound track record in 
planning and delivering the module’s 
content, pedagogy and assessment.  The 
module must have adequate teaching and 
supporting staff with the qualities, 
competence, qualifications and 
experience necessary for the effective 
delivery of the module.  

Reporting on the staffing of the module 
should include several items, for example: 

• Details of the teaching team 
• Expertise, experience and 

qualification and their match to 
teaching requirements 

• Information on the Resident and 
Visiting Academics 

• Proposed staffing and student 
numbers over the next three years 

• Performance evaluation and appraisal 
of staff on the module 

• Staff development for module staff  
• Actions arising from the evaluation of 

staffing 

Table 4.5 sets out some questions that 
should be addressed in QAE for the 
staffing of the module. 

 
Table 4.5: Staffing of the module 

Specific questions 

1. Who are the staff on the module, and when are they available for consultation with students, and 
how adequate is this, and based on what evidence? 

2. How well does the staffing on the module reflect and address diversity and equality, and in what 
terms? 

3. What are the qualifications of each member of staff on the module? 
4. How strong is the match between the qualifications, experience and expertise of each staff 

member on the module and the content of the module? 
5. Who teaches the module, e.g. resident and/or Visiting Academic staff? 
6. For what areas of the module are the resident staff and Visiting Academic staff responsible? 
7. How are the Visiting Academic staff on the module recruited, selected, informed and evaluated? 
8. How do staff on this module update its contents, and how does this affect their own updating 

and development? 
9. How, where and how well does staff research link to this module? 
10. What evidence is used to make judgements concerning how, where and how well staff research 

links to this module? 
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4.6 Scheduling of the module 

Scheduling of the module should 
accommodate different needs of all parties, 
wherever possible. The scheduling should 
enable students to have sufficient time to 
read, reflect, do private study, prepare for 
teaching sessions, follow up from them, 
and prepare assignment for the module – 
for course work, assessments and 
interactive learning.  Scheduling should 

avoid underload, congestion (bottlenecks 
of assignment submission dates and 
demands) and overload of teaching 
session numbers per week, and their 
duration and demands. 

Table 4.6 sets out questions that should be 
addressed in QAE for the scheduling of the 
module. 

 
Table 4.6: Scheduling of the module 

Specific questions 

1. How and how effective are the timing, duration, scheduling of the module and of each of its 
sessions, number of sessions per week planned and decided for the module, and based on what 
evidence? 

2. How and how effectively does the scheduling of the module address different participants' 
scheduling needs, and based on what evidence? 

3. How effectively does the scheduling of the module enable students to have sufficient time to 
read, reflect, do private study, prepare for teaching sessions, follow up from them, and prepare 
assignments for the module - for course work, assessments and interactive learning, and based 
on what evidence? 

4. How effectively does the module address overload, congestion, and underload of teaching 
sessions per week, and their duration and demand, with what effects on the module and 
students' achievement on the module, and based on what evidence? 

5. What steps does the module take to ensure that there is sufficient reading, preparation and 
'digestion' time on the module, with what effects on the module and students' achievement on it, 
and based on what evidence? 

6. How and how effectively does the scheduling of the module take account of other demands made 
on the students, from other modules that are running at the same time? 

7. When are staff on the module available for consultation with students, and how effective is this, 
and based on what evidence? 

8. How and how effectively is the scheduling of the module and its modules planned, implemented, 
monitored, reviewed and evaluated, with what effects on the module and students' achievement 
on the module, and based on what evidence and criteria? 

9. What improvements to scheduling have taken place in the module over the last year, with what 
effects on the module and students' achievement on the module, and based on what evidence 
and criteria? 

10. What challenges has the module's scheduling identified and faced in the last year, how and how 
effectively have these been addressed, and with what effects on the module and the students' 
achievements on the module, and based on what evidence? 
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4.7 Administrative support on the module 

For this element of the Framework, the 
administrative support for the module 
should be documented for QAE.   This 
should include, for example: 

• Provision, tasks and impact of the 
administrative support 

• Actions arising from the evaluation of 
the administrative support 

Table 4.7 sets out some questions that 
should be addressed in QAE for the 
administrative staffing of the module. 

 
Table 4.7: Administrative staffing of the module 

Specific questions 

1. What administrative staff are involved this module, and what are their duties?  
2. What administration tasks are undertaken by academic and administrative staff on this module? 
3. How adequate is the amount of administrative support for this module, and based on what 

evidence? 
4. How effective are the administrative staff for, and the administration of this module, and based 

on what evidence? 
5. How and how effectively does communication take place between the several parties involved in 

this module, and based on what evidence? 
6. How effective is the scheduling of the module, and based on what evidence?    
7. What improvements are needed in the management and administration of the module, and 

based on what evidence?  
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4.8 Equality, equity, diversity and inclusion 

For this element of the Framework, QAE 
for the module should demonstrate how 
they make provision for, and address, 
equality, diversity and inclusion.  This 
should also include the uptake and impact 
on learning, outcomes and student 
success of actions taken to address 

equality, equity, diversity and inclusion, 
together with a statement of actions 
arising from the evaluation of this element. 

Table 4.8 sets out some questions that 
should be addressed in QAE for addressing 
equality, equity, diversity and inclusion on 
the module.

 
Table 4.8: Equality, equity, diversity and inclusion on the module 

Specific questions 

1. What are the gender, ethnicity, age, race, ability/disability, socio-economic status, backgrounds, 
nationality, language background, and characteristics of students and staff on the module, and in 
what proportions? 

2. How and how well does the module address the University' policy on diversity, equality, equity 
and inclusion, and based on what evidence? 

3. What steps does the module take to ensure equality of opportunity for uptake and impact of the 
module for all students? 

4. What evidence is used to make judgements concerning how effective are steps taken by the 
module to ensure equality of opportunity for uptake and impact of the module for all students? 

5. What arrangements are made on the module, its teaching, learning and assessment, for students 
with specific needs and challenges? 

6. What evidence is used to make judgements concerning how effective are arrangements made by 
the teaching, learning and assessment on the module, for students with specific needs and 
challenges? 

7. What use is made of data on students' backgrounds in the module? 
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4.9 Standards and benchmarking 

For this element of the Framework, QAE 
for the module should ensure that the 
standards of the module meet the same 
standards of leading universities and other 
universities, higher education institutions 
and quality assurance agencies (e.g. the 
Quality Assurance Agency for Higher 
Education in the UK).  There should be 
subject benchmarking and externality in 
the module, and these might manifest 
themselves in intended learning outcomes, 

module contents, the students’ standards 
of achievement and attainment, the 
degrees awarded, and actions arising from 
the evaluation of standards and 
benchmarking in the module. 

Table 4.9 sets out some questions that 
should be addressed in QAE for addressing 
standards and benchmarking on the 
module.

 
Table 4.9: Standards and benchmarking on the module 

Specific questions 

1. What are the standards of student achievement on this module compared to other modules in 
the programme? 

2. What external benchmarking is undertaken on the module, in respect of what, and what effects 
has this had on the module and on student performance and achievement, and based on what 
evidence? 

3. How and where does the external benchmarking align itself with the module, its aims, contents, 
intended learning outcomes, pedagogy and assessment? 

4. Where is there evidence that the use on the module of external benchmarking has led to 
improvements in its aims, contents, intended learning outcomes, pedagogy and assessment? 

5. In what parts of the module do the students appear consistently to find it easy or difficult to 
succeed, why is this, and what action is taken on the module in respect of this? 

6. How do specific groups/kinds of students on the module (e.g. local/international; first language 
English-speaking/English as a second or third language; students with disabilities; Chinese, non-
Chinese) compare with other groups on the module, why is this, and based on what evidence? 

7. What use is made of Boards of Examiners, Agreement Trials and moderation procedures in 
setting, monitoring and reviewing academic standards and student achievements on the module, 
and with what effects and effectiveness? 

8. What evidence is used to judge how effective the work of Boards of Examiners has been in 
improving the module and student performance? 
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4.10 Module contents 

For this element of the Framework, QAE 
for the module’s contents should 
demonstrate how it meets its aims, 
objectives and intended learning 
outcomes, with statements of knowledge 
concepts, specialist and transferable skills, 
competencies, attitudes to be addressed in 
the module.  The contents of the module 
should address several elements.  These 
include, but are not limited to: 

• Module aims and Intended Learning 
Outcomes 

• Graduate Attributes 
• Curriculum content of the module, 

and its sequence 
• Level of demand on the module 
• Teaching, learning and assessment on 

the module 

• Module reading lists and other 
resources 

• Module assignments, assessment, 
marking, criteria and rubrics 

• Progression and continuity through 
and in the module respectively 

• Coherence and integration across the 
module's elements and connection 
with other modules 

• Breadth, coverage, depth and balance 
• Relevance and up-to-dateness 
• Actions arising from the evaluation of 

the module 

Table 4.10 sets out some questions that 
should be addressed in QAE for addressing 
the module’s contents.     

 
Table 4.10: Addressing the contents of the module 

Specific questions 

1. What are the contents of the module? 
2. What knowledge, skills, and Graduate Attributes are addressed and embedded in the module? 
3. What steps have been taken to revise and improve the contents, and for what reasons? 
4. How is the module content linked to research in the field? 
5. How clear, appropriate and effective is the alignment of the module's content with the aims, 

objectives, intended learning outcomes, pedagogy and assessment on the module, and based on 
what evidence? 

6. How and how well are equality and diversity addressed and embedded in the module's contents, 
and based on what evidence? 

7. How and how well does the module ensure that its contents are relevant and up-to-date, and 
based on what evidence? 

8. How and how well does the module ensure that it has appropriate progression and continuity 
across, and through the module? 

9. How does the module ensure that it has appropriate depth, breadth, balance, coherence and 
integration? 

10. How does the module ensure that it is pitched at the appropriate level and level of demand in its 
contents?   
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4.11 Teaching and learning 

For this element of the Framework, QAE 
for the module should address the 
teaching and learning on the module; it 
should be clear, fit for purpose(s) and 
documented.  Teaching and learning on 
the module must be aligned to the 
module’s aims, objectives, contents, 
intended learning outcomes and Graduate 
Attributes.  Teaching and learning should 
be student-centred and participative, with 
appropriate diversity.  Teaching and 
learning must enable students to 
demonstrate their performance, 
knowledge, skills and achievement in the 
assessments, and must encourage and act 
on student feedback on teaching and 
learning.  Modules concerning 
internships/practica must be fully 
prepared, monitored, reviewed and fit for 
purpose, with students and providers fully 

informed of requirements and the support 
required.  Teaching and learning include, 
but are not limited to: 

• Principles, strategies, methods and 
approaches, and their fitness for 
purpose 

• Technology enhanced teaching and 
learning 

• Resident and Visiting Academics and 
examiners 

• The strategy and strategic goals for 
developing the quality of learning, 
teaching and assessment on the 
module 

• Actions arising from the evaluation of 
teaching and learning on the module 

Table 4.11 sets out several questions that 
should be addressed in QAE for addressing 
the teaching and learning on the module.
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Table 4.11: Quality of teaching and learning on the module 
Specific questions 

1. What are the module's processes for monitoring and evaluating teaching and learning? 
2. How effective are the teaching and learning on the module, and based on what evidence and 

criteria? 
3. What action is taken on feedback on the effectiveness of the teaching and learning on the 

module, and with what effects on the module and students' performance? 
4. How are students' needs, expectations and preferences identified and addressed in the module? 
5. What attention is given to employment and career development of students in the module? 
6. How does teaching on the module address: 

a. evaluation of the teaching and how it supports students in their achievement on the 
module; 

b. internal arrangements for reviewing teaching, and improvements/enhancements to the 
teaching on the module over a specified period; 

c. relationship between teaching and research on the module; 
d. strategies and processes for improving teaching and learning, and the impact of these; 
e. strategies and processes for staff development of teaching, and the impact of these?  

7. How well aligned are the teaching, learning and assessment to the aims, objectives, intended 
learning outcomes of the module, and based on what evidence? 

8. Is any of the teaching outsourced or with Visiting Academics, and, if so, how is the quality 
assured? 

9. How student learning on the module addressed and improved on the module, in terms of: 
a. quality of learning; 
b. active student learning on the module and engagement in it; 
c. e-learning and blended learning, and the support for these (e.g. hardware, software, 

access, speed, stability of system); 
d. incorporation of new technologies for student learning; 
e. collaborative and cooperative learning; 
f. fieldwork; 
g. depth and breadth of student learning; 
h. internal arrangements on the module for reviewing its provision of learning 

opportunities; 
i. improvements/enhancements to the learning on the module over a specified period; 
j. strategies for improving students' learning, and the impact of these; 
k. strategies for staff development on improving students' learning, and the impact of 

these? 
10. How are students kept informed of what is happening on the module?  
11. What particularly successful teaching, learning and assessment practices have been found in the 

module, and based on what evidence? 
12. What innovative teaching, learning and assessment practices have been used on the module, 

with what success and based on what evidence? 
13. How effective are the leadership and management of learning and teaching on the module, and 

based on what evidence and criteria? 
14. What action is taken on and by the leadership and management of module as a result of 

feedback, and with what effects on the module and students' performance and achievement? 
15. What arrangements are there for staff to meet concerning the teaching and learning on the 

module, and with what effects on these and on students' outcomes?  What evidence is being used 
to judge the effectiveness of these? 
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4.12 Supervision (capstone projects, dissertations, theses) for 
relevant modules 

For this element of the Framework, QAE 
for the module should include detailed 
procedures and criteria for monitoring, 
reviewing, evaluating and developing the 
scope and quality of supervision.  The 
module should have appropriate support, 
development and mentoring modules for 
staff and students for research and 
supervision. The supervision of students 
entails several issues: 

• Staffing and selection of supervisors 
• Expertise of supervisors and their 

match to the project in hand 

• Oversight of supervision 
• Reporting by supervisors and students 
• Feedback on supervision 
• Action on student feedback of 

supervision 
• Actions arising from the evaluation of 

supervision 

Table 4.12 sets out some questions that 
should be addressed in QAE for addressing 
issues of supervision on modules which 
involve supervision.

 
Table 4.12: Supervision of capstone projects, dissertations, theses

Specific questions 

1. How effective is the supervision of capstone projects, dissertations, theses on the module, and 
based on what evidence and criteria? 

2. What actions have been taken to act on feedback, review and evaluation of supervision of 
capstone projects, dissertations, theses on the module, and with what effects on supervision and 
student outcomes? 

3. What strategies and methods for improving supervision are there for the module? 
4. What is the impact on supervisors and students of these? 
5. What staff development is provided for developing supervision on the module and the impact of 

this on supervisors and students? 
6. How is the support for supervision evaluated, and how effective is that support? 
7. How does the module develop competencies for staff and students in research on/from the 

module? 
8. How and how well does the module manage the supervision of higher degree students on the 

module, and based on what evidence and criteria? 
9. How are external supervisors chosen, appointed, monitored and evaluated for the module? 
10. How is feedback from students on supervisors gathered and used, and with what effects?   

 
 
 
  



Quality
Assurance Office

  

 23 

4.13 Internship modules (where applicable) 

For this element of the Framework, QAE 
for the module’s internships should 
involve external parties and partners.  The 
module must ensure that the quality of the 
internship provision and providers is high, 
consistent and secure, that students and 
the providers of the internship are 
sufficiently prepared for the internship, 
that feedback from, and evaluation of, the 
internship providers is acted upon, that a 
professional register of internship 
providers is kept and reviewed, that 
internships are fit for purpose, monitored 
and reviewed, and that internships are 
positive learning experiences for both 
students and providers.  Internship 
providers and provision must be 
monitored, reviewed and evaluated, and 
arrangements must be made for 
development work for providers, as 

appropriate.  This area includes, but is not 
limited to: 

• Student preparation and mentoring 
• Information and communication with 

students concerning the internship 
• Development preparation and 

monitoring, with a professional 
register and record, of internship 
providers 

• Student placements 
• Quality assurance 
• Collaboration and partnerships 
• Monitoring and review 
• Good practice in internships and their 

quality 
• Actions arising from the evaluation of 

internships 

Table 4.13 sets out some questions that 
should be addressed in QAE for addressing 
issues of internships. 

Table 4.13: Internships on the module
Specific questions 

1. How effective are internships on the module, and based on what evidence and criteria? 
2. What clear and comprehensive contractual agreements does the module have for internship 

providers and partners? 
3. What are the clear and transparent statements of responsibilities of the teachers and internship 

providers in the module? 
4. Does the module have agreements and specification of the teachers' and internships' 

mechanisms of internal and review and audit of activities by relevant quality assurance parties? 
5. How effective, relevant and fit for purpose are the providers and work of the internships, and 

based on what evidence and criteria? 
6. What is the impact on the quality of the internship and students' experiences on the internship 

of feedback on the internship? 
7. How and how effectively are internships drawn on, and integrated into the other work in the 

module, and based on what evidence and criteria? 
8. What challenges for the module and the students are presented by the internships, and how and 

how well are these challenges addressed, by whom, and based on what evidence? 
9. What is the quality of the student experience of internship in the module, and based on what 

evidence? 
10. What steps have been taken on the module to improve the provision for, and quality of the 

internships, and how does this impact on students, based on what evidence? 
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4.14 Assessment

For this element of the Framework, QAE 
for the module and its modules should 
ensure that assessments are fair, 
consistent, unbiased, equitable, 
transparent, reliable, valid, secure, fit for 
purpose(s), criterion-referenced, and 
aligned to the objectives and intended 
learning outcomes of the module and its 
contents, enabling students to 
demonstrate what they have learned, what 
they have achieved, and what they can do.  
Students and all relevant parties must be 
fully informed of the requirements before 
assessments take place, and these 
requirements must be freely available to 
students.  Assessments must make 
provision for students with specific needs 
or disabilities. Marking must adhere to the 
University’s marking scales, requirements 
for Agreement Trials, moderation and 
Boards of Examiners, with second marking, 
blind marking where appropriate, and 
assessment rubrics must be given to 
students at the start of the module and 
used for giving feedback to the students.  
Feedback to students on assessments 

should be constructive and formative, 
where appropriate. Visiting academic staff 
should be fully apprised of assessment 
requirements. Requirements for 
assessment include, but are not limited to: 

• Principles and requirements of 
assessment 

• Methods and approaches 
• Diagnostic, formative, summative 

assessments, feedback and 
consequent action 

• Assessment of, for and as learning 
• Board of Examiners, Agreement Trials 

and moderation 
• Portfolios of work for moderation 

reference 
• Rubrics and marking criteria 
• Procedures and processes for 

handling cheating 
• Actions arising from the evaluation of 

assessment 

Table 4.14 sets out some questions that 
should be addressed in QAE for addressing 
issues of assessment.   
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Table 4.14: Assessment on the module
Specific questions 

1. What are the module's policies and practices on: 
a. Assessment and marking 
b. Assessment criteria and rubrics 
c. Student support 
d. Student feedback 
e. Examinations 

2. How effective is the assessment on the module, and based on what evidence and criteria? 
3. What actions have been taken in the last year to improve assessment in the module, with what 

effects on the module and students' performance, and based on what evidence? 
4. What are the module's grading system and definitions of grades? 
5. How does the module validate assessments against intended learning outcomes? 
6. How close is the alignment between assessment and intended learning outcomes, and based on 

what evidence?  
7. What marking criteria and assessment rubrics are provided for each assessment in the module, 

and how are these explained to the students? 
8. What are the operations of Boards of Examiners, Agreement Trials, and moderation, and with 

that effects on improving assessment in the module? 
9. What are the effects of Boards of Examiners in improving assessment, and in what areas? 
10. How high and effective is the quality of feedback to students on assessments, with what effects, 

and based on what evidence? 
11. How well does the assessment provide an equal opportunity for all students to demonstrate their 

learning and achievements, and based on what evidence? 
12. How fair, equitable, transparent are the assessments in the module, and based on what evidence? 
13. What are the actual student outcomes, standards and the following: 

a. trends in examination results on the module; 
b. comments of (External) Examiners; 
c. action taken by the module as a result of data on standards and achievements; 
d. strategies for improving students' achievement and standards, and the impact of these; 
e. strategies for staff development to improve student outcomes, and the impact of these. 

14. What successes has the module had in improving assessment, and based on what evidence? 
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4.15 Student engagement, involvement and voice 

For this element of the Framework, QAE 
for the module and its modules must 
ensure that students are engaged and 
involved, cognitively, academically, 
pedagogically, socially, psychologically, 
emotionally, motivationally etc., and that 
they have a voice that is listened to and 
acted upon.  This includes, but is not 
limited to: 

• Student engagement and 
involvement in the module 

• Student experiences of the module 
and its teaching 

• Acting on student feedback on the 
module's contents, teaching, learning 
and learning experiences, and 
assessment 

• Formal and informal feedback 
• Student satisfaction 
• Student representation and 

participation in the work of the 
module and its related QAE 

• Provisions for, and development of 
student involvement, feedback and 
support on the module 

• Actions arising from student 
involvement, feedback and evaluation 
of student engagement, involvement 
and voice on the module 

Table 4.15 sets out some questions that 
should be addressed in QAE for addressing 
issues of student engagement 
involvement and voice on the module.    

 
Table 4.15: Student engagement, involvement and voice 

Specific questions 

1. How effective are student engagement and involvement in the module, and based on what 
evidence? 

2. How and how effectively is student voice addressed in the module, and based on what 
evidence and criteria? 

3. What steps have been taken to improve student engagement, involvement and voice in the 
module in the last year, and with what effects, and based on what evidence? 

4. What are the procedures for student support and consultation on the module? 
5. How is student feedback on the module obtained, how is it acted upon, and with what effects 

on students and on the improvement of the module and the students' performance and 
achievement, and based on what evidence? 

6. What evidence is used to verify how student feedback impacts positively on the module and 
the students? 

7. What are the key issues concerning the module as identified by students, what action has 
been taken on these, and with what impact? 

8. What are the strengths and weaknesses of the module, as identified by the students, what 
action is taken to address these, and by whom, and with what student involvement?   
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4.16 Student progression 

For this element of the Framework, QAE 
for the module must ensure that students 
can progress through it, and that their 
learning is cumulative.  This requires 
attention to: 

• How a student progresses through the 
module 

• How to identify on students at risk of 
not progressing, and actions taken to 
address this 

• What evidence is needed to improve 
student progression in the module, 
and how to act on it 

Table 4.16 sets out some questions that 
should be addressed in QAE for addressing 
issues of student progression.  

 
Table 4.16: Student progression 

Specific questions 

1. How effective is student progression on the module, and based on what definitions, evidence 
and criteria? 

2. What steps have been taken in the last year to improve student progression, and with what 
effects on the module and students' progression, and based on what evidence? 

3. How does the module address students at risk? 
4. What processes does the module have for monitoring academic progress? 
5. Are there differences in progression and attainment between different demographic groups in 

the module? 
6. How does the module monitor and compare the achievements of students with disabilities 

with other students on the module, and how effective are the steps taken to ensure equality 
of opportunity for progression by students on the module? 

7. What support systems operate on the module in order to facilitate student progression on the 
module? 

8. What evidence is used to judge the effectiveness of the steps taken to support student 
progression in the module?   
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4.17 Student support 

For this element of the Framework, QAE 
for the module should have sufficient 
administrative, technical, counselling and 
academic support for students, with staff 
having appropriate backgrounds, 
expertise, training and qualifications to 
support the work and development of the 
module in respect of student support.  
These include, but are not limited to: 

• Arrangements for student support 
and guidance 

• Learning support 
• Technical support 

• Mentoring 
• Academic support 
• Pastoral support 
• Counselling 
• Career guidance 
• Actions arising from the evaluation of 

this element 
• Evidence of improvements to student 

support 

Tables 4.17 sets out some questions that 
should be addressed in QAE for addressing 
issues of student support. 

 
Table 4.17: Learning support on the module 

Specific questions 

1. What learning support exists for the module, from whom, and how does this operate? 
2. What are the nature, amount and quality of student support on the module, how effective are 

these, and based on what evidence and criteria? 
3. How is the learning support for students monitored, reviewed and evaluated, and with what 

effects on the module and students' performance, and based on what evidence? 
4. What processes and support does the module have for minority/equity students?  
5. What provision does the module have for development (for administration, support and teaching 

staff) on cultural inclusivity, sensitivity, equity, diversity, and how effective are these, and based 
on what evidence? 

6. Are there any students with disabilities on the module, and, if so, how are these students 
supported and their needs addressed? 

7. What are the mentoring provision and arrangements for students on the module, how effective 
are they, and based on what evidence? 

8. What is the status of, and attention given to, orientation, guidance, career guidance and 
academic advice, and with what effects, and based on what evidence?  

9. What access do students have to learning support, how effective is this, and what evidence is 
used to judge effectiveness here? 

10. What strategies does the module have for improving student support, including staff 
development and what is the impact of these, and based on what evidence? 
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4.18 Engagement with communities in the module 

For this element of the Framework, QAE 
for the module should have 
comprehensive, clear and developed 
policies, procedures and practices to 
ensure that it serves local and community 
needs and requirements as well as 
community engagement and any broader 
requirements.  There should be sufficient 
and well-used channels for engaging with, 
provision for, consultation with, the 
community, and sharing views of 
academic work with the community.  Staff 
and students should be engaged with 
communities where appropriate, and the 
module should offer the opportunity for 
community development as appropriate. 
The module should demonstrate diverse 
forms of engagement with communities as 

appropriate, and should include, but not 
be limited to: 

• Actions taken to provide for local 
communities 

• Action taken to engage with 
communities 

• Outreach work 
• Actions arising from the evaluation of 

engagement with communities 
• Evaluation of the effectiveness of 

engagement with communities, and 
the consequences of such evaluation 
for the module and students' 
achievement on it 

Table 4.18 sets out some questions that 
should be addressed in QAE for addressing 
issues of engagement with communities.

 
Table 4.18: Engagement with, and involvement of, communities on the module 

Specific questions 

1. How and how well does the module engage with, and involve, local communities, and what 
communities are they, and based on what evidence and criteria? 

2. What does the module do to develop partnerships with the community? 
3. What collaborative development takes place of the modules/module with community 

organizations? 
4. What are the policies and processes for staff/student participation in organizations (work study, 

service) on the module, and how effective are these in promoting student learning and 
achievement on the module, and based on what evidence? 

5. What does the module do to engage with local communities, and with what effects? 
6. What evidence and criteria are used to judge how well the module engages with local 

communities? 
7. What mechanisms does the module have for partnership arrangements training etc.? 
8. How does the module act on feedback from the local communities, and with what effects? 
9. What is the participation by community representatives in advisory boards and module 

activities? 
10. What steps does the module take to address diversity and inclusion with regard to community 

involvement in the module, and with what effects?   
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4.19 Learning resources 

For this element of the Framework, QAE 
for the module should ensure that the 
module has adequate, appropriate and up-
to-date human, academic, material, 
financial, temporal, spatial, 
administrative, laboratory, library, 
general and physical resources and 
equipment to support and sustain the 
module, teaching and learning at an 
acceptable level of quality on a continuing 
basis.  Learning resources should promote 
student-centred teaching and learning, in 
order to fulfil the requirements of the aims, 
objectives, and intended learning 
outcomes of the module. The module must 
provide resources for students’ learning 
who have special needs and disabilities, 
and who come from diverse backgrounds.  
The module should have adequate 
resources for the ‘delivery’ of the module 

to the numbers of students, which must be 
deployed effectively and impact on the 
development and maintenance of the 
highest quality teaching, learning, 
research and operation of the activities of 
the module.  Quality assurance and 
enhancement in connection with learning 
resources include, but are not limited to: 

• Learning environment and spaces 
• Study spaces and provision 
• Learning support and resources 
• Specialist equipment 
• IT resources 
• Library provision 
• Actions arising from the evaluation of 

learning resources 

Table 4.19 sets out some questions that 
should be addressed in QAE for addressing 
issues of learning resources.

 
Table 4.19: Learning resources 

Specific questions 

1. What, and how effective, are the learning resources and facilities to support students' learning on 
the module, based on what evidence and criteria? 

2. Are the learning resources adequate and appropriate to maintain the quality of the module, how is 
this judged, and based on what evidence? 

3. What does the module provide in respect of library resources, reading lists, IT resources, specialist 
equipment, learning spaces, and how effective are these in promoting student learning and 
achievement, and based on what evidence? 

4. What training and support strategies for staff and students are provided with regard to resources 
for the module? 

5. What academic facilities and equipment are available to students, how appropriate is their access, 
and what are the uptake and impact of these on students' achievement on the module? 

6. What are the resources for the module, in terms of: adequacy, number and quality of resources for 
learning and student support on the module? 

7. What plans does the module have for enhancing the learning support and learning resources for 
the module? 

8. What learning resource issues has the module encountered in the last year, and what action has it 
taken on these? 

9. How have e-learning and technology-enhanced learning taken place on the module, with what 
effects and based on what evidence? 
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4.20 Employment and employability  

For this element of the Framework, QAE 
for the module in connection with 
employment and employability includes, 
but is not limited to: 

• How issues of employability and 
career development are taken into 
account in the design and delivery of 
the module 

• Employment preparation in the 
module 

• Graduate Attributes 
• Transferable skills 
• Enterprise, entrepreneurship and 

personal development 

• Engagement with professional 
services and employers 

• Internships 
• Career guidance, preparation and 

support 
• Post-graduation career and 

employment of students 
• Actions arising from the evaluation of 

employment and employability 

Table 4.20 sets out some questions that 
should be addressed in QAE for addressing 
issues employment and employability in 
the module.

 
Table 4.20: Employment and employability 

Specific questions 

1. What steps are taken on the module to increase the employability, employment and career 
development of its graduates, with what effects on the module and students' employment and 
careers, how effective are these, and based on what evidence? 

2. What evidence and criteria are used to address the effectiveness of the steps taken on this 
module to ensure employability of and employment of student with disabilities and from 
different backgrounds, and with what effects on the module and students' employment and 
careers? 

3. How effectively does the module provide opportunities for its students to acquire, develop and 
demonstrate the range of knowledge and skills learned on the module, with what effects and 
based on what evidence? 

4. What kinds of employment do the students on this module want, and how effectively are these 
wants addressed on the module, based on what evidence?   
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4.21 Feedback and evaluation on the module 

For this element of the Framework, QAE 
for the module concerns feedback and 
evaluation on it, together with consequent 
action.  This includes, but is not limited to: 

• Internal and external feedback 
• Collecting and acting on staff, student 

and internal stakeholder feedback and 
evaluation 

• Collecting and acting on feedback 
from external parties 

• Actions arising from the evaluation of 
feedback and evaluation on the 
module 

• Effectiveness of the actions taken 
from feedback on improvements to 
the module and students' 
performance and achievements in it 

Table 4.21 sets out some questions that 
should be addressed in QAE for addressing 
issues of feedback and evaluation on the 
module.

 
Table 4.21: Feedback and evaluation on the module 

Specific questions 

1. How and how well does the module gather feedback on, and evaluate, the module, and from 
whom, and based on what evidence? 

2. How and how effectively is feedback addressed and acted upon in the module, and with what 
effects on the module and on students' learning and achievement, and based on what evidence 
and criteria? 

3. What have been the key issues emerging from feedback and evaluation in the last year, how have 
these been acted upon, and with what effects on the module and students' learning and 
achievement? 

4. How timely, relevant and inclusive are the feedback and evaluation of the module, and based on 
what evidence?  
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4.22 Information and communication on the module 

For this element of the Framework, QAE 
for the module should demonstrate that 
sufficient information and 
communication are provided for students 
and stakeholders in the module and its key 
parties, and these impact positively on the 
module and students’ performance and 
achievement in it.  This includes, but is not 
limited to: 

• Handbooks and other documentation 
• Electronic communication 
• Access to key documents and USJ 

information 

• Communication with external parties 
(e.g. Visiting Academics, partners, 
providers of internships) 

• Actions arising from the evaluation of 
information and communication on 
the module 

• Improvements made to the 
information and communication on 
the module 

Table 4.22 sets out some questions that 
should be addressed in QAE for addressing 
information and communication on the 
module. 

 
Table 4.22: Information and communication on the module 

Specific questions 

1. What information and documentation on the module are given and in what form, to internal and 
external stakeholders? 

2. How adequate, satisfactory, informative, user-friendly and effective are the information and 
communication – to and from whom – on the module, and based on what criteria and evidence? 

3. What channels of communication in the module are used for, and by, students and staff, and how 
effective are these, and based on what evidence and criteria? 

4. What steps have been taken in the last year to improve and enhance the information and 
communication for students on the module, with what effects and effectiveness, and based on 
what evidence? 

5. What needs to be done to improve and enhance the information and communication for internal 
and external parties involved in the module? 

6. How, and how well, does the module address the provision of information and communication 
with, and for, students with disabilities and different needs, and how effective are these, and 
based on what criteria? 
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5 Module Monitoring and Review
For this element of the Framework, QAE 
for the module monitoring, review and 
reporting should be ongoing and should 
lead to development and improvement to 
the module and to students’ achievement 
on it.  The nature, contents and frequency 
of these should include, but not be limited 
to: 

• Annual module review 

o Metrics and data 
o Module monitoring, review, 

evaluation and action 
o Curriculum review, updating and 

development 
o Teaching, learning, assessment 

and feedback 
o Student progression and 

achievement 
o Employability 
o Internships 

o Feedback from students and 
external stakeholders, and action 
following from this 

o Complaints and appeals 
o Learning resources 
o Actions arising from the 

evaluation of the module 
o Outcomes of module monitoring, 

review, evaluation and action 

• Periodically 

o Formal and external 
o Module design and contents 
o External benchmarks 
o Evaluation of the module 
o Actions arising from the 

evaluation of the module 

• Key challenges, prospects and 
opportunities in the module 

Table 5.1 sets out some questions that 
should be addressed in QAE for addressing 
module monitoring and review. 

Table 5.1: Module monitoring and review
Specific questions 

1. How and how effective are the module monitoring and review, and based on what evidence and 
criteria? 

2. What effects have module monitoring and review had on improvements to the module and 
students' performance, and based on what evidence and criteria?  

3. What actions have been taken to ensure that monitoring, review and evaluation of the module 
have led to improvements in the module and students' achievements on it and its intended 
learning outcomes? 

4. What reference is made to external benchmarks and subject statements on the module? 
5. What arrangements are in place for formal module and informal review, and with what results and 

effects on the module and students' achievements? 
6. Is the module up to date and relevant, and based on what evidence? 
7. What changes have been made to the module in the last year, and based on what evidence of 

monitoring, review and evaluation? 
8. What steps have been taken to ensure that the module enables the Graduate Attributes to be met? 
9. What steps have been taken to ensure that all students have an equal opportunity to achieve the 

intended learning outcomes of the module? 
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6 Module Enhancement and Development 
For this element of the Framework, QAE 
for the module engages a range of key 
areas of focus: planning; external 
consultation for module development and 
feedback; module development; staff 
resources; enhancement activities; 
forward directions of the module; and 
related staff development; and 
development of teaching, learning and 
assessment on the module.  The module 
must have short-term and long-term 
strategic development plans which are 
both responsive to the aims and objectives 
of the programme as well as being feasible 
in terms of finance, resources, teaching 
and learning policies, quality assurance 
and staffing.  These plans should include 

review, evaluation and development 
procedures, which promote high quality 
learning and research, incorporating new 
work and organizational improvement. 
The module should also have procedures, 
activities and support to identify, promote 
and facilitate the academic staff (from new 
to experienced) to engage in scholarly and 
professional activities and other forms of 
professional development, with 
appropriate monitoring and review in 
relation to the module. 

Table 6.1 sets out some questions that 
should be addressed in QAE for addressing 
interventions for module enhancement 
and development. 

 
Table 6.1: Interventions for module development and enhancement

Specific questions 

1. How effective are the module development, improvement and enhancement, and based on what 
evidence and criteria? 

2. What are the module's practices on: staff development; learning and teaching; and assessment? 
3. What interventions have been made in the last year to improve the module and students' 

achievements on it, with what effects and based on what outcomes, evidence and criteria? 
4. How are information and feedback used to improve the module? 
5. What external review and quality assurance exists in the module, and with what results, effects 

and improvements, to what, and based on what evidence? 
6. What, and how effective is the staff development for module enhancement and development, 

and based on what evidence and criteria? 
7. What steps has the module taken to improve module enhancement and development in the last 

year, and with what effects on the module and students' performance, and based on what 
evidence and criteria? 

8. What are the key challenges, prospects, opportunities and directions for the module's 
development and management, what actions are being taken to address these and how effective 
are these, based on what evidence? 
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7 Quality Assurance and Enhancement 
For this element of the Framework, QAE 
for the module should adopt clear 
University policies, and Faculty and 
programme procedures to monitor, review, 
evaluate and develop the quality of its 
activities and standards, to manage these, 
to ensure that these procedures are 
effective for maintaining, developing and 
improving the contents, pedagogy, 
assessment and quality of the module, and 
to ensure that they are effective and 
appropriate for maintaining the module at 
the appropriate outcome standards, 
aligned to external standards.  Decision 
making about the module and its QAE 
should be available to all relevant parties, 
internal and external. Quality assurance in 
the module must be evidence-based, 
transparent, objective, reliable and valid; 
these require extensive communication, 
information and feedback from all the 
parties involved in the module. 

The areas address in QAE should include, 
but not be limited to: 

• Module review, monitoring, 
evaluation leading to development, 
interventions and improvement and 
the planning for these 

• Staff development 
• Use made of Key Performance 

Indicators, metrics, criteria and other 
evaluative data 

• Use made of feedback and data 
• Annual review, feedback from all 

stakeholders, discussion and action 
planning for the module's 

improvement, innovation and 
development 

• Acting on outcomes of monitoring, 
review and evaluation 

• Quality management and 
enhancement management 

• Summary of good practice, innovative 
features and risk assessment 

• Development plans, action plans and 
timescales 

• Student feedback channels, and their 
uptake for development and 
improvement of the module 

• Review of student feedback 
• Details of appeals and complaints 

(with due respect for confidentiality 
and anonymity), for development 
purposes 

• Internal and external review and 
action 

• Actions arising from the evaluation of 
this element 

• Stakeholder input into the module, 
including evaluation and satisfaction 
with the module 

• External relations for the module: 
industry; consultants; community; 
public agencies; graduate employers; 
professional bodies 

• Quality assurance practices for 
monitoring, reviewing and 
developing the actual quality of 
teaching, learning and assessment on 
the module  

Table 7.1 sets out some questions that 
should be addressed in QAE for the 
module. 
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Table 7.1: Development of QAE for the module
Specific questions 

1. How effective is the QAE on the module, and based on what evidence and criteria? 
2. What steps has the module taken in the last year to improve the QAE of the module, and with 

what effects on it and students' performance, and based on what evidence and criteria? 
3. What are the priority areas and key areas for improving QAE for the module, and based on what 

evidence? 
4. What actions have been taken as a consequence of such identification, and with what effects? 
5. How does the module review and enhance standards and quality of the module, and how 

effective are these methods, based on what evidence and criteria? 
6. What processes does the module have for monitoring of teaching plans on the module, and what 

evidence is there is these impacting on the module and students' achievements, and based on 
what evidence? 

7. How does the module receive and act on student feedback on the module, and how is this 
monitored, reviewed and evaluated? 

8. What data, indicators and measures are kept for quality assurance purposes on the module, how 
are these data used and acted upon, with what outcomes on the module and students' 
achievement, and based on what evidence and criteria? 

9. How effective are the processes and arrangements for quality assurance on the module and their 
impact on the module and students' achievements, and based on what evidence and criteria? 

10. What processes are there for annual monitoring of the module by internal and external 
stakeholders? 

11. What performance indicators does the module use in developing and improving its quality? 
12. What strategies does the module have for improving quality assurance and staff development for 

quality assurance, what is the impact of these, and based on what evidence? 
13. What are the current and future directions, challenges, prospects and opportunities of quality 

assurance in the module? 
14. How is evidence of good practice on the module gathered and disseminated? 
15. How does the quality assurance impact on practice and achievement on the module and 

students' performance, and based on what evidence? 
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